
 

 

Maths in the primary phase 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

 

At the Beaulieu Park School teaching staff use 

the ‘five a day principle’ in maths to support all 

learners.  
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Intent - Our Vision 

At The Beaulieu Park School we recognise that Mathematics is essential to everyday 

life, critical to science, technology and engineering, and necessary for financial 

literacy and most forms of employment.  

We aim to provide a high-quality mathematics education with a mastery approach so 

that all children:  

 become fluent in the fundamentals of mathematics. 

 reason mathematically. 

 can solve problems by applying their mathematics.  

(National Curriculum 2014)  

We intend on delivering a curriculum which: 

 Caters for the needs of all individuals and sets them up with the necessary 

skills and knowledge for them to become successful in their future 

adventures.  

 Engages all children and entitles them to the same quality teaching and 

learning opportunities, striving to achieve their potential. 

 Allows children to be part of lessons which are creative and engaging to give 

them a range of opportunities to explore mathematics following a mastery 

curriculum, through the Mathematics Mastery scheme. 

 Incorporates sustained levels of challenge through varied and high-quality 

activities with a focus on fluency, reasoning and problem solving. We ensure 

children are confident mathematicians who are not afraid to take risks. 

 Supports all pupils to become fluent in the fundamentals of mathematics, 

including through varied and frequent practice with increasingly complex 

problems over time, so that pupils develop conceptual understanding and the 

ability to recall and apply knowledge rapidly and accurately. 

 Allows all pupils to think and reason mathematically by following a line of 

enquiry, conjecturing relationships and generalisations, and developing an 

argument, justification or proof using mathematical language. 

 Allows all pupils to solve problems by applying their mathematics to a variety 

of routine and non- routine problems with increasing sophistication, including 

breaking down problems into a series of simpler steps and persevering in 

seeking solutions. 

 Provides equal opportunities for children to apply their mathematical 

knowledge to other subjects. This enables children to see that Mathematics is 

part of everyday life. 

 

 

 

 



Maths is taught every-day. 

 Maths lessons – in all year groups, a maths lesson takes place everyday. In KS1 
and KS2 this is one hour long. In Reception, the lesson time ranges from 20-40 

minutes, noting that the time of the lesson increases throughout the year. 

 Maths meetings - taught at least 3 times a week for 20 minutes. In Reception they 
take place at least four times a week, for 10 minutes each time. Specific card on 

visual timetable is used to show when maths meetings happen. 

 

We follow a scheme called Mathematics Mastery. Our lessons reflect the Dimensions of 
Depth (see appendix A) 
 
Key documents in the portal to be used: 

 Unit tutorial– short video about what will be covered (appendix B) 

 Short term planning – daily lesson plans (appendix C) 

 Medium term planning – unit narrative/overviews (appendix D) 

 Long term planning – curriculum map for each year group (appendix E) 
 
Other useful documents 

 Calculation policy (appendix F) - on the school website 

 Vocabulary list (appendix G) - on the school website 

 Progression Year 1 –6 – on the website (Appendix H) 

 EYFS Progression – on the website (Appendix I) 

 Small steps progression Reception – Year 6 – on the website (Appendix J) 

 

Lesson structure (Years 1-6)  
1. Do now 
2. New learning 
3. Talk task 
4. Develop learning 
5. Independent task 
6. Plenary 

 
Reception – do now, new learning, talk task and plenary. 
(see appendix K) 

 

Working wall expectations 

 Star words (appendix L) 

 Big picture (appendix M) 

 Key representations 

 Times tables (Year 2 and above) 

 Flip chart paper from lessons 

 Examples of children’s work 

 Photographs  

 Show key manipulatives for that unit 

 

Support and challenge 

 Use of additional adult 

 Adapted tasks 

 Ideas for Depth available in every lesson (see appendix N) 

 Use of resources and manipulatives 



 

Assessment 
Formative  

 Learning question for every lesson and success criteria, in whole school format. 
Children at the end of the lesson self-assessment by ticking if they feel they have 
met each success criteria point. 

 Children given chance to respond to feedback. This is recorded through use of 
green pen. 

 Children with yellow learning questions to have opportunity to revisit concept. This 
is recorded through post it note on the relevant page in their book. 

 Use pre and post quizzes provided by Maths Mastery (Appendix O). Pre quizzes 
will be used before the first lesson in a unit. Post quizzes will be used after the final 
lesson of a unit. In KS1, this will be done in a maths meeting with the teacher/LSA 
gaining an understanding of common misconceptions. In KS2, this will be done as 
a mini summative assessment. From this, maths meetings will be planned 
accordingly to fit in with the results from the quizzes. 
 

Summative  

 KS1/KS2 - End of half term assessments Maths Mastery 

 KS1/KS2 - End of term assessments NFER 

 Reception – End of term assessments completed 1:1 with the child. 

 Whole school - World Rock Tour (number facts) (Appendix P) – spreadsheet to 
record achievements, ready for submitting data and transition to the next year 
group 

 Whole school - Termly RAG data submitted. From this cohorts of concern are 
identified and teachers note key actions that are happening to support these 
children. 

 

Outside of maths lessons 

 At least one maths homework challenge on each half termly grid 

 TTRS introduced from Spring in Year 2. This is further supported by TTRS co-
curricular club. Expectation of at least three times a week. 

 

Interventions 

 Recorded on primary interventions document, organised by SENCO. 

 These are run by classroom staff. 

 Starting and end points recorded. Notes on progress during the intervention also. 

 World Rock Tour can be used to identify gaps in number sense. 

 Reflective of recent assessments 

 Yellow LQ’s – revisit concept from the lesson at a suitable time. This is recorded 
through a post it note, stuck on the page of yellow LQ. 

 

 

CPD 

 Together LSA and teacher to watch unit tutorial (appendix B) and read unit 
narrative before upcoming unit (appendix D) 

 Subject knowledge videos on portal 

 Half termly SKEW sessions 

 Peer observations once a year with a specific focus 

 



WAGOLL (what a good lesson looks like?) 

 Use of mathematical language  
 Effective questioning  
 Engaged children who are actively participating.  
 Use of manipulatives.  
 Encouraging mathematical thinking.  
 Idea for Depth – deeper thinking not just moving onto bigger numbers or a more 

‘difficult concept’  
 Starter (‘do now’) and plenary  
 Teacher led time – new and develop learning  
 Partner work – talk task  
 Independent work  

 ACED framework – assessment, creativity, engagement and differentiation 
(support and challenge) 

 Use of additional adults in every part of the lesson 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



How we support children in maths lessons using the 

‘Five a day principle’ 

 

1. Explicit Instruction  

 We use clear, simple language when giving instructions. Visual cues are used 

alongside, where appropriate. 

 Every lesson begins with the star words for the lesson. Time is taken to 

discuss the meanings of these words. Star words are modelled in full 

sentences and referred back to throughout the lesson, particularly in the talk 

task. The star words are also displayed on the maths working wall. (see 

appendix L for an example) 

 Before sending students to complete a task, we select students to explain the 

task again- to check for understanding and clarification. 

 In all maths lesson, the talk task is modelled, usually with the teacher and 

LSA, to show the children step by step of the task and make the expectation 

of the language to be used explicit. 

 In many lessons, we will complete a ‘Do with me’ task if students feel that 

they require more support before embarking on independent work.  

 

 

2. Cognitive and metacognitive strategies 

 We carefully consider what knowledge and skills we intend for the students to 

acquire in a lesson and ensure that the task matches the learning question. 

This ensures that we avoid cognitive load.  

 Through our six part lesson structure (see appendix K), children are 

introduced to a concept in the ‘new learning’ and then provided with an 

opportunity to practise this concept during the ‘talk task.’ The concept is built 

on further in the ‘develop learning’ with an opportunity to practise it in 

‘independent task.’ This demonstrates learning is broken down into smaller 

steps. 

 We use the 5 B’ of Beaulieu to encourage students to help themselves in 

lessons. (Appendix Q) 

 We provide opportunities for students to assess and evaluate their learning at 

the end of each lesson through the success criteria. 

 Possible misconceptions are noted before the lesson but also teachers are 

equipped to deal with misconceptions as they arise within the lesson.  

 Maths meetings support cognitive load and spaced practice through revisiting 

concepts previously taught or pre-teaching key skills for an upcoming lesson. 



 

3. Scaffolding  

 In some lessons, some students are given/offered an adapted task or another 

resource that will support them in achieving the success criteria.  

 Children are aware of the resources and manipulatives within the classroom 

that they can access to help them. Within a lesson, key manipulatives are 

pointed out to the children specific to that task.  

 The working wall displays star words and key representations for students to 

refer to.  

 Students also have access to additional adults, where necessary.  

 

4. Flexible grouping 

 We offer a ‘Do with me’ task for groups of students that require additional guidance 

before an independent task.  

 Children can sometimes be given pre/post teaching of part of a lesson if they are 

identified as needing additional support.  

 In maths, all children are able to access the ‘idea for depth’ (appendix N) if they are 

ready to move their learning on.  

 Children are paired with mixed ability partners and this is adapted to suit the needs of 

the children. This is clearly evident during the talk task element of the lesson 

(appendix H). 

 

Use of technology 

 In maths lessons, we use a visualizer and class whiteboard to demonstrate and show 

modelled examples.  

 We also use technology to assist in editing work as a class. 

 From Year 2 onwards in the summer term, children have access to Times Tables 

Rockstars. A cross-curricular club is also offered every half term to allow children to 

access the computers at school.  Expectation of at least three times a week. 

 

 

 

 

 



Appendices 

A – Dimensions of Depth 

 

  

 

 

 

 

 



 

B – Unit tutorial 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

C – daily lesson plan 

 

 

 

 

 



 

 

 

 

D – Unit narrative 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

E – Curriculum map 

 

 

F – Calculation policy 



 

 

G – Vocabulary list 

 

 

H – Progression overview (Year 1 to Year 6) 



 

 

I – Progression of EYFS curriculum 

 

J – Small steps progression (Reception to Year 6) 



 

 

 

 

 

K – Breakdown of 6-part lesson 

 

 

L – Star words (example) 



 

 

 

 

 

 

 

 

M – Big Picture 

 

 



 

 

 

N - Ideas for Depth 

 

 

 

 

 

 

 



 

 

 

O – Pre and post quizzes 

 



 

 

P – World Rock star Tour 

 



 

 

 

 

 

 

Appendix Q 



 


